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	Helicopter Stories 
· Nursery are currently using Helicopter stories.
· Helicopter stories will run alongside this in reception but will not form the main element of writing. 
·  This is a simple approach to supporting Early Learning Years Education – recommended to us by Bedford Borough. 
· The practitioner sits with the child, listens to their story, and writes it down word for word. 
· Once all the stories have been scribed, the class gather around a taped out stage, ready to act them out. 
· Helicopter Stories values children’s creativity and imaginative play, whilst supporting language development, storytelling and emergent literacy.









































	·  Pupils are aware of the success criteria and the focus text for the unit.
·  In Year 2 the children are beginning to recognise the symbols and use them in their lessons.
	· Pupils are  provided with success criteria at the start of each lesson.
· As the teacher is leading the KCO and chots they will refer to the symbols and highlight where they link in with the Chot.
· The symbols are taught from year 2 and by the end of year 3 all children will know what every symbol means. 
	· Pupils are provided with a success criteria at the start of each lesson, highlighting which FANTATICs, GRAMMARISTICs and BOOMTASTICs will be focused on. Each one of these has a symbol linked to it which is put alongside the SC. 
· As the teacher is leading the Kind Calling Out (KCO) and chots, they will refer to the symbols and highlight where they link in with the Chot. 
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	The Write Way
· Summer term 2024 – alongside Helicopter stories we are now transitioning into The Write Way.
· By the end of Reception all children should be familiar with the basics of the FANTASTICS and be able to identify and use them in their work. 
· They will have set spag skills that they should be focusing upon.  See the spag laundry progression document. 
· https://docs.google.com/document/d/1HvVxsog5-6afePdPnSo8HuSyjjX_Mwhp?rtpof=true&usp=drive_fs
[bookmark: _GoBack]Fantastics needed to be covered 
· Smell
· See
· Hear 
· Action 

· The children will begin to link their writing with The Write Way texts and start to develop a similar approach to year 1 and 2 – supporting that transition. 






















	·  The initial day is spent discussing the format for the text with an example completed by the class on the wall.
·  Children then immerse themselves in similar texts within their reading corner to deepen their understanding. 
·  When planning their independent write they will plan using the text format.
	2/3 days 
Focus
· Discuss the visual shapes that make up a specific genre. 
· Turning these shapes into a ‘Walk the walk Talk the Talk’ that the children refer to throughout the writing.
· Matching these shapes up to at least one text.
· Understanding how these shapes will structure their supported writing and their independent writing. 

	1/2 days 
Focus
· Discuss the visual shapes that make up a specific genre. 
· Matching these shapes up to at least one text – children create a key using these shapes and analyse / identify where they fit / appear within the next. 
· Understanding how these shapes will structure their supported writing and their independent writing. 
· Whilst being exposed to these texts, children will identify FANTASTICS, GRAMMARISTICs and BOOMTASTICs that also appear, amalgamating all skills to understand how the text is structured and written. 
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	· At the beginning of a writing unit and throughout, the children will have the opportunity to experience what it is they are writing about, creating links. 
	2/3 days
· The experience sessions are sometimes all at the beginning or sometimes spread throughout the genre.
· These sessions provide children with real life experiences of the genre that they will be writing about. They create the magic and ignite the children’s love for learning and desire to produce writing for this unit. 
· These engaging activities could be mini drama, powerful photograph, evocative music, analysing an illustration to provide a shared activity that provides a rich backdrop to generate language, visitors into school, visits out of school
	2/3 days
· The experience sessions are sometimes all at the beginning or sometimes spread throughout the genre.
· These sessions provide children with real life experiences of the genre that they will be writing about. They create the magic and ignite the children’s love for learning and desire to produce writing for this unit. 
· These engaging activities could be mini drama, powerful photograph, evocative music, analysing an illustration to provide a shared
activity that provides a rich backdrop to generate language, visitors into school, visits out of school (e.g. visit the local graveyard to inspire writing for  a horror story).
· 
	2/3 days
· The experience sessions are sometimes all at the beginning or sometimes spread throughout the genre.
· These sessions provide children with real life experiences of the genre that they will be writing about. They create the magic and ignite the children’s love for learning and desire to produce writing for this unit. 
· These engaging activities could be mini drama, powerful photographs, exciting short films, visitors into school, visits out of school (e.g. visit the local graveyard to inspire writing for a ghost/horror story), evocative music or analysing an illustration. These activities provide a shared
activity that facilitates a rich backdrop to generate language.  
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	· In small groups, after teacher input, teacher supports children to formulate their sentence stacked sentences. 


The children will produce a minimum of sentence a week at the start of the year, moving towards 3/ 4 sentences. Expectations should be set based upon the child and their individual needs. 








	· The key spelling, grammar and additional features are taken from each lesson and taught in formal lessons, through challenges and as a part of continuous provision activities.
· For example one sentence stacking lesson includes conjunctions, adjectives and using the suffix ‘less’. The formal lesson will have sentences built by the teacher and the class written on the working wall, the challenge would be using the ‘less’ words in their weekly writing task and the continuous provision would have a picture with the children thinking of adjectives to describe it.
· These different aspects will be recorded in their challenge books or on sheets filed into their English folders. We will also take pictures as evidence.
· This is repeated across the weeks for upto 10 lessons.
	10-15 days 
· Lessons concentrate on the teaching of writing with a sharp focus on the craft and construction of sentences. 
· Each Sentence Stacking lesson is organised into three learning chunks. 
· The children are active within the whole production of these sentences.
Initiate 
·  Kind calling out (KCO) and chotting to share specific vocabulary to help each other with their sentence structure. Children use their teaching packs and thesaurus to generate words 
· The teacher questions words and illustrates when they might not quite be relevant. The teacher models what words mean to discuss misconceptions when children call out a word from the thesaurus they do not know what it means but it is a synonym of the word they are looking for.
· Children encouraged to magpie words from the teacher and the other children. 
· The teacher provides rich vocabulary to deepen the vocabulary used- this will be written on a power point and shown once the children have shared their chotting ideas so that they are thinking first and then having more exciting language shared with them.
Model 
· Once the children have chotted everything they need for that sentence and skills that have been identified the teacher uses the words and models through writing on the board her thought process- thinking out aloud. Deliberate mistakes are made for the children to identify and the teacher edits her sentence as she goes along to improve it. This is an important moment for the teacher to sell why up-levelling is so important.

Enabling 
· The children use the teachers model sentence and their chots to write their own sentence. They know what skills they have to apply and that must stay in that moment. They are encouraged to be as independent as possible, adding in new skills, moving the content around so that they produce a truly unique sentence.
· At the same time, the children also know that they can stick closely to the modelled sentence and use this structure to create their own as long as it does not exactly the same- this supports the less confident children. 
	10-20 days 
· Lessons concentrate on the teaching of writing with a sharp focus on the craft and construction of sentences. 
· Each Sentence Stacking lesson is organised into three learning chunks. 
· The children are active within the whole production of these sentences.
Initiate 
·  Kind calling out (KCO) and chotting is used to share specific vocabulary to help each other with their sentence structure. Children use their teaching packs and thesaurus to generate words 
· The teacher questions words and illustrates when they might not quite be relevant. The teacher models what words mean to discuss misconceptions when children call out a word from the thesaurus they do not know what it means but it is a synonym of the word they are looking for.
· Children encouraged to magpie words from the teacher and the other children. 
· The teacher provides rich vocabulary to deepen the vocabulary used- this is completed live,  throughout the KCO progress so the teacher can model their thought own processes. These words will be written on a chotting template (displayed on the interactive whiteboard). The way this chotting template is presented is how children are expected to lay out this page in their book, against acting as a further modelling technique. 
Model 
· Once the children have chotted everything they need for that sentence and skills have been identified, the teacher uses the words and models through typing on the interactive white board her thought process- thinking out aloud. Deliberate mistakes are made for the children to identify and the teacher edits her sentence as she goes along to improve it. This is an important moment for the teacher to highlight why up-levelling and editing is so important.

Enabling 
· The children use the teacher’s model sentence and their chots to write their own sentence. They know what skills they have to apply and that must stay in that moment. They are encouraged to be as independent as possible, adding in new skills (enhancement), moving the content around so that they produce a truly unique sentence.
· At the same time, the children also know that they can stick closely to the modelled sentence and use this structure to create their own as long as it does not exactly the same- acting as a scaffold for less confident children. 
· Once children have drafted their sentence, they will be encouraged to read their sentence to the class or a small group of children so work can be celebrated and further inspiration can be used from their work. The children experience a huge sense of achievement from this, as well as it providing a further scaffold for less confident children. 




	




Editing

 







	
· Verbal feedback is provided to help children edit and improve their work. 




	
· At the end of each final piece of writing children will spent 5-10 minutes reading their work out loud to edit their writing.
· Edit mistakes or additions in purple pen.
	· 5- 10 mins a day
· By the end of year 3 all children should be able to underline the vocabulary they have used from the SC
· Edit mistakes or additions in purple pen
· Respond to any Verbal given within the lesson whilst the teacher live marks
· Respond to any written feedback the teacher has given to help them improve their work  
· Use this as their target for their next lesson.
	· 15-20 mins a day
·  All children should be able to identify the vocabulary or skills they have used from the SC, including any statutory year 5 and 6 words that have been included. 
· Children spend time editing mistakes with a purple pen, often being encouraged to read their work aloud to themselves or to a peer to help them to identify these mistakes more easily. Sometimes the teacher will read work out to the child to help them to identify mistakes made.  
· Children also spend time using their laundry packs/ the washing line to add further skills into their work (enhancement) that go above and beyond the success criteria. They are also encouraged to up-level vocabulary using their shade-o-meter booklet. 
· Children will also respond to any verbal feedback given within the lesson whilst the teacher live marks. The teacher will be circulating the room through this editing process, pushing writing on or helping to identify misconceptions. 
· Children will also respond to any written feedback the teacher has given to help them improve their work. They may also use this as their target for their next lesson.
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	· The children produce independent sentences, that are supported by the adult in every writing lesson which then leads to an independent piece of writing with an adult 1-1. 
· The adult, sometimes will scribe underneath what has been written if it is not phonically plausible. 
	· writer’s intent is clarified for the purpose of the independent write . 
· if possible, this will be based on a real life experience they will know about or link with topics they might be interested in or have already been taught in curriculum 
“The national curriculum is clear that writing should also be produced through discussion with the teachers and peers.”
	· writer’s intent is clarified for the purpose of the independent write . 
· if possible, this will be based on a real life experience they will know about or link with topics they might be interested in or have already been taught in curriculum 
“The national curriculum is clear that writing should also be produced through discussion with the teachers and peers.”
	· writer’s intent is clarified for the purpose of the independent write. 
· If possible, this will be based on a real life experience they will know about or link with topics they might be interested in or have already been taught in curriculum 
“The national curriculum is clear that writing should also be produced through discussion with the teachers and peers.”
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	N/A
	· Co-construct success criteria from unit of work, use SC used in the class piece as the minimum
· Provide examples and maps to help them structure they plan 
· Children have their own individual target cards that they use to ensure they have achieved their focus.
	· Co-construct success criteria from unit of work, use SC used in the class piece as the minimum
· Provide examples and maps to help them structure they plan 
“Using success criteria does not mean that a pupil’s writing is not independent; they would simply need to avoid modelling or over scaffolding the expected outcome”
	· Co-construct success criteria from unit of work, use SC used in the class piece as the minimum but encourage children to think about other skills that may enhance their writing further. 
· Provide examples and maps to help them structure their plan 
“Using success criteria does not mean that a pupil’s writing is not independent; they would simply need to avoid modelling or over scaffolding the expected outcome”
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	At the beginning of a writing unit and throughout, the children will have the opportunity to experience what it is they are writing about, creating links.
	· Research theme is managed by the teacher, we lead and guide the day for them to have real life experiences.
· Drama, role-play, visitor etc can be used for this.
	· Children research theme for their independent write
· Drama, role play, visitor etc can be used for this 
“Emerges from a text, topic, visit, or curriculum experience in which pupils have had opportunities to discuss and rehearse what is to be written about.
	· Children research theme for their independent write
· Drama, role play, visitor etc can be used for this 
“Emerges from a text, topic, visit, or curriculum experience in which pupils have had opportunities to discuss and rehearse what is to be written about.
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	N/A
	· Plot each section considering how to link the Sc and add extra SC that you feel would work here.

“Enable pupils to use their own ideas and provides them with an element of choice, for example writing from the perspective of a character they have chosen themselves.”
	· Plot each section considering how to link the Sc and add extra SC that you feel would work here.

“Enable pupils to use their own ideas and provides them with an element of choice, for example writing from the perspective of a character they have chosen themselves.”
	· Plot each section considering how to link the Sc and add extra SC that you feel would work here.

“Enable pupils to use their own ideas and provides them with an element of choice, for example writing from the perspective of a character they have chosen themselves.”
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	See above
	· Year 1 plan and write in different stages taking breaks when they need to refocus.
· Year 2 plan and write in bigger timeframes taking breaks when they need to refocus.
	· Year 3 and 4 plan a chunk, write chunk rather than having to independent write in one go.
· This allows them to adjust their plan as they write and does not overload them with too much information.
· This gives them the chance to build stamina.
 “Pupils writing upon which teachers base their judgements must be produced independently”
	· Year 5 and 6 plan their writing first and complete their independent write in one go. 
· Children are given the freedom to adjust and tweak plans as they write. 
“Pupils writing upon which teachers base their judgements must be produced independently”
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	The documents that you will find linked below are used for this so they are linked with the Early Learning Goals. 
	· Modelling is done by the teacher to show how to  read work through and check against SC using her version of her own write
“...not independent when the pupil has been directed to change specific words.. or when incorrectly spelt words have been identified.”
	· Modelling is done by the teacher to show how to  read work through and check against SC using her version of her own write
“...not independent when the pupil has been directed to change specific words.. or when incorrectly spelt words have been identified.”

	· Marking is not done prior to children’s editing due to moderation guidelines. 
· Modelling is done by the teacher to show how to  read work through and check against SC using her version of her own write
“...not independent when the pupil has been directed to change specific words.. or when incorrectly spelt words have been identified.”
· Children are encouraged to read their work aloud to themselves or to a peer. 
· If the child requests, the teacher or TA will read the work to the children so they can listen to their own writing and spot any mistakes or errors. 
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	· Verbal feedback is provided to help children edit and improve their work. 

	· Using purple pens children Interrogate work checking SC, underlining examples in their work if this helps.
· The teacher will then read through with the child giving them written and verbal feedback.
	· Using purple pens children Interrogate work checking SC, underlining examples in their work if this helps.
· Quality time to make amendments. 
· Learning packs are used to check against the laundry that they should be using for their year group.
“has been edited, if required by the pupil without the support of the teacher, although this may be in response to self, peer or group”
	· Using purple pens children interrogate work checking SC, underlining examples in their work if this helps.
· Quality time is provided to make amendments. 
· Learning packs, washing lines and other resources around the room are used to check work further for edits and enhancements. 
“has been edited, if required by the pupil without the support of the teacher, although this may be in response to self, peer or group”
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	EYF curriculum documents 
· See separate documents 
·  Pencil Grip progression
· https://docs.google.com/document/d/1FW5FXoGzdzhxjwViLpT5JCowaFpyxHa_?rtpof=true&usp=drive_fs

· pre writing progression

· https://docs.google.com/document/d/1FGvFr_LxDPUwhWKKs374UJ6P_MmKvh8k?rtpof=true&usp=drive_fs

· writing progression

· https://docs.google.com/document/d/1FFuE7x8BAgASBtJEXjya5-IPxr0Ly017?rtpof=true&usp=drive_fs

· literacy long term plan nursery

· https://docs.google.com/document/d/1MpLD0azb19V1bYMdNyndZjapKPL9Dr6H?rtpof=true&usp=drive_fs

	· Teacher reads a HA, AA and LA and carries out a quick comparative judgement.
· Pink marking used in this with mistakes indicated in the margin, but children can not edit when they read back through.
· Marking sheet used once a term to ascertain level of writing and areas for development.
· Weaknesses fed into next teaching cycle. 
“ a degree of subjectivity is needed to assess it. Teachers are therefore afforded more flexibility in reaching a rounded judgement.”
	· Teacher reads a HA, AA and LA and carries out a quick comparative judgement.
· Pink marking used in this with mistakes indicated in the margin, but children can not edit when they read back through.
· Marking sheet used once a term to ascertain level of writing and areas for development.
· Weaknesses fed into next teaching cycle. 
“ a degree of subjectivity is needed to assess it. Teachers are therefore afforded more flexibility in reaching a rounded judgement.”
	· Teacher reads a HA, AA and LA and carries out a quick comparative judgement.
· All independent writes are then deep marked.  
· Pink marking (underline and skill written in the margin) used to highlight skills included within the piece of work. 
· Green is used to highlight errors or mistakes indicated in the margin, but children can not edit when they read back through
· Year 5 marking completed using a marking sheet and year 6 completed using the government TAFs ready for moderation meetings. 
· Misconceptions or errors are fed into next teaching cycle. 
“ a degree of subjectivity is needed to assess it. Teachers are therefore afforded more flexibility in reaching a rounded judgement.”
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