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1. Purpose

Ouwr policy is based on the principles of mutual respect, self -control and proper regard for others.
The aim is to create a safe, happy and secwre environment in which children learn consideration

and respect for everyone.

In all of this, a strong emphasis is placed on fostering positive relationships between staff and
pupils and on the co-operation and support of parents - as the attitude of parents can have a
strong influence on the pupil’s response to- authority and rules in school.

ﬂwpwmmuﬂmwmmwmbmmmmqwmQwur
* Encouruge and, pruise good behaviour;
* Prevent and, discouruge inappropriate hehaviour;
* Deal with inappropriate behaviour in a fair and consistent manner;

* Develop behavioural skills in the pupils that will benefit hath them and the community in
which they live and, learn.

2. Owr Aims

+ To create a positive culture that promotes the conditions for an orderly community and,
excellent hehaviour, ensuring that all pupils have the opportunity to learn in a calm, safe
and supportive envirorument.

* To establish a whole-school approuch to maintaining, high standards of behaviowr that
reflect the values of the school in which there is mutual respect between all memhers of our
community.

* To outline the expectations, consequences and sanctions, so that it is clear to- all involved.

+ To provide a consistent approuch to hehaviowr management that is subject to constant
review ensuring that behaviour patterns are monitored and regularly assessed to identify,
and address any particular trends.

« To define what we consider to be unacceptable hehaviour, including bullying and,
discrimination.

3. The Carlton Way - Pruise, Reward and, Celebration

Pruise and rewwrds are the most important part of this hehaviowr policy - we recognise and
rewwrd, children and staff who go ‘over and above our standards. Owr staff team recognise that
the use of praise in developing a positive atmosphere in the classroom cannot be underestimated
and a quiet word of, personal praise can be as effective as a larger, more public rewuurd.
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Positive rewards include;

+ The Golden hook- This is a rewwrd hased around either positive hehaviowrs or academic
achievements;

* Reading certificates- This rewwrd is based around children achieving personalised targets;

* Maths certificates - This rewwrd, is based around maths achievements within the week or
TTRS;

« Values certificates~ This reward is given to a child from each class that has shown the
schools value for that week;

Dgjo points- These are given for positive hehaviours throughout the day, they are collated
at the end af the week and children are able to receive three different rewards for accrued

points;
Individual dajo points rewards;
Class dojo awurds;
House group dojo points.
Our celebrution assemhbly takes place once per week where children from each class will he
awarded, for their efforts with a certificate. This is recorded in owr golden book and sent out on
Dgjo weekly.

4. Deflinitions of Inappropriate Behaviour

At Carlton all staff use a consistent ‘stepped wurning approuch’ for managing inappropriate
hehaviour, which is in line with the pupil's age and understanding.

Our expectations as to how pupils should behave is outlined in our Behaviowr Cwrriculum (see
Appendix a and c)

4.1 Mishehaviour is defined as:
Disruption in lessons, in corridors hetween lessons, and at break and lunchtimes

Non-completion of classwork
Poor attitude

4.2 Serious mishehaviour is defined as:
Repeated breaches of the school rules;
Any form of bullying;
Physical violence;
Verbhal abuse or gestures;
Child on child abuse; (sexual violence and harassment)
Vandalism;
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* Inappropriate images
Any article a staff memhber reasonably suspects has heen, or is likely to he, used to
commit an offence, or to cause personal injury to, or damage to the property of, any
person (including the pupil)

5. Bullying

Bullying is defined as the repetitive, intentional harming of 1 person or a group by anocther person
or a group, where the relationship involves an imbalance of power.

Bullying, is, therefore:
Deliberately hurtful;
* Repeated again and again, often over a period of time;
« Difficult to- defend.

TYPE OF BULLYING DEFINITION

Emotional Repeatedly being unfriendly, excluding, tormenting
Physical Hitting, kicking, pushing, taking another's helongings,
any use af violence
Taunts, gestuwres, graffiti or physical abuse focused on a
Preiudice-hased and. particular characteristic (e.g. sex, race, faith, disability)
reuice tory, including:
* Racial
* Faith-hased
* Sexist
* Disahility-based
Sexual Explicit sexual remarks, display of sexual material,

sexual gestures, unwunted physical attention, comments
about sexual reputation or performance, or inappropriate

touching
Direct or indirect N ling, ' i , .
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Cyher-hullying, Bullying that takes place online, such as through social
nebworking sites, messaging apps or gaming sites

Details of owr school's approuch to preventing and addressing bullying are set out in our anti-
bullying policy which can be found on our wehsite.

6. Roles and, responsibilities

6.1 Expectations of all Staff
We expect every adult to:
. Meet and greet at the door whenever possible.
© Referto 'Ready, Respectful, Sofe;
. Model positive behaviowrs and build relationships;
. Plan lessons that engage, challenge and meet the needs of all children;
. Use Dajo as a visible recognition mechanism throughout the school day;
. Be calm and follow the hehaviour policy consistently,;
. Abways try to prevent, before sanctions, through the use of scripts; (see managing
hehaviowrs)
Follow up every time, retain ownership and engage in reflective dialogue with
children;
Never ignore or wulk past children who are not ready, respectful or safe.

6.2 Expectations of Parents/Carers

We expect every adult to:

* Support the school in ensuring excellent behaviour in school is a shared expectation;

* Support the class teacher in any sanctions deemed necessary;

* Maintain open lines of communication with the school initially with class teacher through
Class dojo unless it is @ matter of urgency; in which case communication should be
through the office;

* Understand the school's cultwre of ‘Ready, Respectful, Safe;

* Model positive hehaviowrs and, build, relationships with all staff at Carlton School

6.3 Expectations of Leaders
Leaders are not expected to deal with behaviour referrals in isolation. Rather they are to stand
alongside colleagues to support, guide, model and show a unified consistency to the children.
We expect senior leaders to:

Take time to establish relationships with children throughout the day;

Be a visible presence around school to encowrnge appropriate conduct;

Support staff in retwrning children to learning by sitting in on meetings and supporting in
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conversations;
Provide new staff with a clear induction into the school's hehaviowral culture tor enswre they,
understand its rules and routines, and how hest to support all pupils to participate fully;
*  Regularly celebrate staff and children whose efforts go above and beyond, expectations;
. anmmwnmwmatwnwmpm(note& messages through dojo & phone
*  Support teachers in managing children with more complex or entrenched negative
hehaviours;
needs and disahbilities (SEND) and mental health needs on hehaviour, to- any staff who

require it, so they can fulfil their duties set out in this policy
waehmwdatmbcrtarg,etw@as&es&mwvennﬂn&

and support when necessary
+  Ensuring that the data from the hehaviour log (CPOMS) is reviewed regularly, to- make swre

6.4 Expectations of the governing hoard,
We expect the governors to:
Review and approve the written statement of the behaviour principles;
Review this behaviowr policy in conjunction with the headteacher;
+  Monitor the policy s effectiveness;
*  Hold the headteacher to account for its implementation.

7. School behaviowr curriculum and principles
At Carlton School, we follow 3 hasic principles: be safe, he respectful and be ready to learn. Our
Behaviowr policy outlines the key routines and hehaviowrs that we expect children to follow. Every
pupil understands they have the right to feel safe, valued and respected, and to be able to learn
Princinl
* Pupils understand the behaviour policy;
Al pupils, staff and visitors are free from any form of discrimination;
« Al staff and volunteers set an excellent example to pupils at all times;
* Pupils show respect to all adults within the school and each other;
* Suspension/Exclusion will only he used as a last resort, and outlined in the processes
inwolved, in suspensions and exclusions;
* Pupils hehave in an orderly and self-controlled way, in and around the school;
« Indass it is made possible for all pupils to learn and be ready to leamn;
* Everyone moves quietly and safely around the school;
* Everyone treats the school buildings and school property with respect;
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* Sanctions when given are accepted;

* Refruining from hehaving in a way that brings the school into disrepute, including when
outside school or online;

* Families are involved, in hehaviowr incidents to foster good relationships hetween the school

* The governing bowrd also emphasise that violence or threatening behaviour will not he

Where appropriate and reasonahble, adjustments may be made to routines within the curriculum to
enswre all pupils can meet hehaviowral expectations in the cwrriculum.

Children in owr Early Years and Foundation Unit (EYFS Unit) will follow the same principles but
there are separate policies for these children because of their age and understanding. For further

details on these please refer to- The Early Years Self-Regulation Policy and the Biting Policy on our
wehsite.

8. Safeguarding

The school recognises that changes in behaviowr may be an indicator that a pupil is in need of
help or protection.

We will consider whether a pupil's mishehaviour may be linked to them suffering, or being likely,
to suffer, significant harm.

Where this may be the case, we will follow owr child protection and safeguarding policy, and
consider whether pastoral support, an early help intervention or a referral to children's social care
is appropriate.

Please refer to owr child protection and safeguarding policy for more information.

9. The Cwriculum and Learning,

We teach a Behaviowr Cwriculum, the same as we teach other areas of the cwrriculum through
modelling of and praise for good pructice.

Pupils are taught about their feelings and emotions during everyday teaching opportunities
through the use of the Zones of Regulation, EMR, PSHE lessons that focus upon bullying,
discrimination, understanding differences and aspirations. A calm, engaging, well ordered,
learning environment with opportunity to- grow within a positive structure is conducive to good,
behaviour as it is to good leawrning. All children should be treated sensitively; criticism should
never damage self-esteem focusing on the hehaviour, rather than the individual child.

A distinction has to he made hetween developmental behaviour and, persistently unacceptahble,
challenging and, inappropriate behaviour. Some children, including those with, SEN who have
specific needs that impact on their behaviour, may find it continually difficult to follow the rules
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of the school and class. Individual strategies will therefore need to be implemented to support
them through their PDRs (see Send, Policy) or PSP (see 11.1)

9.1 A Therapeutic Approuch

At Carlton we recognise that negative experiences create negative feelings and that negative
feeli e behaviour, whil e, oxner itive feelings, and positi
Jeelings create positive hehaviour. It is the responsibility of every adult at owr school to seek to
understand the reason why a young person is presenting problem behaviour and change the
circumstances in which the behaviour occwrs.

Behaviour management and responses need to be personalised and designed to- meet the specific
needs af each individual child, their age and any special circumstances that affect the pupil. To
enable change, we need to understand the child's behaviowr not just suppress the hehaviour.

10. Managing Behaviour

At the heart of managing hehaviour effectively, is a strong partnership between parents and
the school staff, as recognised in our ‘Home / School Agreement’.

For the vast majority of our children a gentle reminder is all that is needed. However, there are
some occasions when it is necessary for a child to leave their classroom for a short period of
time. This step, if needed, will alwuys be taken with care and consideration, considering
individual needs as necessary.

All staff understand that hehaviour is a form of communication and that they need, to explore
why, the hehaviour is happening and find ways to help children manage their responses

10.1 Pructical steps in managing and modifying poor hehaviour

Children will be held accountable for their behaviour and staff will endeavour to teach
responsibility as o life value. Staff will use the Carlton Steps for hehaviouwr when dealing with
poor conduct without delegating the responsibility of it to- someone else. It is the aim that
children should be kept at steps 1 and 2 for as long as possible and do not escalate further.
(See appendix c)

Aspects of behaviowr that do not meet owr ‘Ready, Respectful, Safe’ rules have a clear and,

consistent consequence. The stages helow, as well as the rewurds on offer for positive
behaviour, help reinforce to children that ‘their behaviour is their choice .

The 5 steps are used to provide children with five progressive levels of consequence -
demonstrating to children that hehaviowr choices which do not follow our rules are not
acceptable and will not support themselves and their peers in heing ‘ready, respectful and safe.’
If incorrect behaviour choices are made, the next step is used with clear scripts guiding each
transition.
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At times it is appropriate to implement reasonable adjustments to this system, for example
when a child has significant emotional needs or special educational needs. In these cases, the
individual needs af the child may explain their hehaviour, but it does not excuse it. Such
adjustments will be discussed with the Senior Leadership Team and the child's parents or

The five steps are described helow, followed by the script used by an adult at each stage. The
others. The steps progress within a lesson / play or lunchtime, where the child is choosing to
repeat the unwunted behaviour, or where they choose to show other unwunted behaviours

10.2 Steps for Managing Behaviour!

We expect everyone to be on no steps/wuarmnings hecause no steps/wurnings means that a child

values. This step is exemplified by children being ready to learn, heing respectful and being

The steps helow explain owr use of steps/wuarnings:
Step /Warmning, Actions Behaviowrs
Step 1: Waming, 1 - loss of dajor We expect everyone to he at Not following the 3 rules:
Step 1, where they, can access the Not following instructions,
Redirection/Reminder rewgnmcnand,wurd&}or}oﬂﬂwmg, Not listening,
Script: <Name>, I am giving you a the school rules and displaying our Disrupting learning,
rule reminder. When youw (descrihe school values. Running, in corridors,
hehaviour here) you are not showing Arguing with peers,
us that yow are ready/respectful/safe AWWWW Boisterous hehaviour,
(select the appropriate rule) the of our simple Talking at inappropriate times,
) . rub@s Ready, Respect, Sa}edelwemd, D other pupils,
consequence of your actions is [ ' le. istracting
wurning 1. The Carlton way is to he Repeat reminders if necessary, deescalate SD‘SWW”WW
(repeat rule) - Thank you and decelerate where reasonable and take Wgw:f
the initiative to keep things ot this step. Inciens o tking/ iding
model good hehaviour as a result of the remarks,
reminder. Creating/ inwolving themselves in
arguments
Not completing tasks Sulking
Not completing work task
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Step 2: reflection time Warning,
2 loss of dojo

Script: <Name>, I am giving,
yow time to reflect now. When
yow (describe hehaviour here)
af (name rule here). Youw are
choosing to have reflection
Youw know the rules of the
Carlton Way, this is the
hehaviowr I would like to see.

Record on Dajo
Record on CPOMs- W2

Persistence of Step. 1
Behaviowrs

Spoiling another child's work,
Leaving class without

Loss of hreak or lunch in the corridor

Persistence of Step 1&2

by the heads office or outside the hehaviours
(class teacher phone call home)| staffroom. They will be expected to
Scrbpt <Name>, you were continue their learning if the Or
change your hehaviour and are] If it was on the playground they will | of school or others, e.g. writing
now choosing to have w loss of] read. Once the 15 minutes is on desk/item.
prwdegebecausegouamnot complete, they will hopefully be Taking property that does not
rule here). Yowr hehaviour, go back to Step 1. Work to be way,
...... (if the warning is given in. | home to complete and parent/ carer
class) . The Carlton way is to | must sign and return the next day. A
be (repeat rule). Thank- you | phone call home will be made by the

class teacher. The phone call will

inform parents of the rule/rules

which have not been followed. It will

needed to he completed, if there is

any.
Restore A restorutive conversation will he  |Restorutive starters:
Script continued: <Name>, youw | had with any child reaching Step. 3. + What happened?
made a poor choice that Children will be expected tohave a + What were you thinking at
resulted in yow having to lose. | restorative dialogue with the class the time?
privileges which has meant that| teacher or adult that gave them the * What have you thought
o message has also heen sent | 3™ warning. since?
home. Do yow rememhber when * How did this make people
(description of previously Record on dgjo- hrief message Jeel?
displayed positive behaviour by| Record on CPOMS- W3. * Who has heen affected?
pupil). That is the hehaviowr I * How have they heen
would, like to see. Thank you. offected?

+ What should we do to put
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things right? *
+ How can we do things
differently in the future?

Step 4: sent to SLT- phone call

Persistence of Step 1-3

M/m within a given lesson, or for serious or . .
Script continued: <Name>, yow l hes. of behavi the, child, will Physical or serious verbal
made a poor choice that he, Lo 1':hat Wocti aggression towwrds adult
resulted, in youw now explaining learning is, able to inue for the Physical or serious verbal
yowr actions to (SLT). You rest,oj&tkwdas& 5 o the aggression towurds another
need to- go tor (names of one of thechud,lkug he. sent. child,
SLT) now. Thank you. pzrs&stentuuumdatwno;ﬂoﬂwr
tUomojltheSLTteam.Tthaan ils, (bully, )
will be contacted immediately and Racull,orl ,
their hehaviowr will be discussed, a ( l Lor )
PSP mayhe considered. if the child is Ugg phys!
itoring, hehaviour) PWWMWWWL
Record on dgjo- hrief message W
Record on CPOMS- W3
Step 5: Positive This will only he given by a memher | Where a child’'s hehaviour
Support Plan of SLT who will have heen hecomes a concem, a positive
aware of how many wamings that
child has received and how frequently; Behaviowr becoming a concern
to decide if their hehaviouwr warrants | is defined at Carlton Primary,
this step. School as:

*The child, teacher and parents/carers)
will meet with the headteacher to
discuss

*The support plan will be established,
targets for the child.

If deemed necessary o risk

as well to support the child further.

A child that needs support

lating and 0 thei
hehaviour (this may be a SEND
need).

A child reaching Step 3 two to
three times a week for a period
af one month.

A child reaching step 4 three
times in a term.. .(half term or 3
times)

The Bourd af Governors will be kept informed of children reaching Stage 4 or Stage 5 and reserve
the right to request meetings with pupils and parents. The Bowrd of Governors reserves the right to
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consider suspension and expulsion as an appropriate consequence, iff other measures are not
working as well as the right to- consider suspension and expulsion iff a serious incident occurs.

11. When faced with Challenging Behaviour

Some hehaviowrs exhibited can be more challenging and it may bhe necessary to escalate the
situation straight to- a memhber of SLT. If the member of staff escalating the situation is alone they
need to send a child with the red card. (appendix e)

Behaviowr such as:
«  Physical or serious verbal aggression towuards adult ;
Physical or serious verhal aggression towwrds another child;
. intimidation of ot} ils; (bullying)
Racial or discriminati ion; (verbal or physical)
«  Using profanities;
+  Physical violence to our school equipment;
 Inappropriate gestures.

11.1 In these situations we use regulate, relate, reason as part of the EMR strategy. Adults’
responses to these hehaviowrs will aim to de-escalate the behaviowr through one of or a

* Positive phrusing e.g “Stand next to me’ - “Put the toy on the table’ - “Walk heside me’;
* Limited choice e.g “Put the pen on the table or in the hox’ - “When we are inside, lego or
drawing’ - “Talk to me here or in the cowrtyard’;
Disempowering the hehaviour e.g “Yow can listen from there’ - “Come and find me when
yow come hack’ - “Come down in your own time’;
Use/o;ﬂa,DerEsmlanmScanag,—
Use the person's name -
Acknowledge their right to their feelings — “I can see something is wrong’;
Tell them why you are there — “I am here to help’;
Offer help - “Talk to me and I will listen’;

Offer a “get-out’ (positive phrusing) - “Come with me and.....";
12. Physical intervention

There are situations when physical intervention may be necessary. A selection of staff are Team
teach trained in how to safely use physical intervention. Staff are instructed to he awuare of the
upsetting than others. Situations may include;

* Restruining a child to stop them from hurting themselves or others

« Adverting danger to the student, other persons or significant damage to property,

« Comforting a student in distress, appropriate to their age and understanding.

* Supporting a child with their physical care (toileting, self-care, changing clothes).
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* Gently directing a person.
* For activity reasons (drama, physical games).

13. Risk assessments

Pupils whose behaviour may place themselves and others at a risk gf harm must have individual
risk management plans. These are overseen hy the Head Teacher, who will ensure that they are

Learners who may need a risk management plan are those whose needs are exceptional and the
A plan will:
* Take into consideration the times/ places/ lessons that give the leamer greater anxiety,
* Put in place risk reduction measwres and differentiated measures that will lower the learners
* Give clear de-escalation strategies and script that all adults can follow when speaking to
* Reflect, repair and restore (after a crisis) in order to- maintain the relationship
+ Once the child is calm, relaxed and reflective, the experience can be re-visited with an adult.
The adult will re~visit the experience by re-telling and exploring the incident with a changed
set of feelings. The adult may ask the child questions to;
* Explore what happened? (tell the story)
+ Explore what people were thinking and feeling at the time?
*  Explore who has heen affected and how?
« Explore how we can repair relationships?
Summarise what we have leamnt so we are able to respond differently next time?

14. Behaviour outside gf schaol

At Carlton we helieve that the Carlton way of hehaving should, extend to- outside of school,
especially when they are in school uniform. We expect students to act as positive amhassadors for
our school and to be considerate memhbers of the local community. We are alwuays delighted, to
Behaviour reported to the school (that occwrs outside of school premises) from an adult of a child
within the school or an adult from the local community, will be addressed when the child is back
on the school premises or if they are taking part in any school organised related activity, where a
This includes behaviour that:

Happens online;
Occwrs when taking part in any school-organised or school-related activity;
Occuwrs when travelling to or from school;
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«  Occwrs when the pupil is wearing school uniform or is in some other way identifiable as a
pupil at yowr school;
+  Could have repercussions for the orderly running of the school;
* Poses a threat to another pupil;
In all cases, teachers can only decide to discipline a pupil, and implement this decision, on school
premises or elsewhere when a pupil is under their lawful control or charge.

This is outlined in paragraphs 92 to 95 of the behaviour in schools guidance.
15. Suspension/Exclusion

Serious incidents may result in a fixed term suspension or permanent exclusion. These decisions are
decision and reasons for the suspension/exclusion. A reintegration meeting is held with the parents
and child, on their return to- school.

The school does not tolerate bullying behaviour. Please see our separate Anti-Bullying Policy.
Please see The Behaviowr Cuwrriculum which outlines how we teach and model good hehaviour in
school.

16. Monitoring behaviour

Behaviowr hecoming a concern is defined at Carlton Primary School as:
“Aspects of a child's hehaviowr which regularly impacts their own learning or well-being or
that of another child’ and may be shown by
* A child reaching Step 3 two to three times a week for a period of one month.
* A child reaching Step 4 three times in a term. (a half term or as soon as a child reaches 3
waming 4s)
The headteacher (Mrs Bevis) and the Behaviouwr Lead (Mrs Frost) will monitor hehaviowr once a
week through CPOMs, to establish if there are any children that need extro support with their
hehaviour.

17. Legislation, statutory requirements and statutory guidance
This policy is hased on legislation and advice from the Department for Education (DPE) on:
Behaviowr and discipline in schools: advice for headteachers and school staff, 2016
Behaviour in schools: advice for headteachers and school staff 2022
The Equality Act 2010
Keeping Children Safe in Education 2023
Exclusion from maintained schools, academies and pupil referral units in England 2017

Suspension and permanent exclusion from maintained schools, academies and pupil referral
units in England, including pupil movement - 2022

Use of reasonahble force in schools
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https://www.gov.uk/government/publications/behaviour-in-schools--2
https://www.gov.uk/government/publications/behaviour-in-schools--2
https://www.gov.uk/government/publications/behaviour-in-schools--2
https://www.gov.uk/government/publications/equality-act-2010-advice-for-schools
https://www.gov.uk/government/publications/keeping-children-safe-in-education--2
https://www.gov.uk/government/publications/school-exclusion#:~:text=Schools%20and%20colleges%20must%20continue,headteachers
https://www.gov.uk/government/publications/school-exclusion#:~:text=Schools%20and%20colleges%20must%20continue,headteachers
https://www.gov.uk/government/publications/school-exclusion#:~:text=Schools%20and%20colleges%20must%20continue,headteachers
https://www.gov.uk/government/publications/school-exclusion#:~:text=Schools%20and%20colleges%20must%20continue,headteachers
https://www.gov.uk/government/publications/use-of-reasonable-force-in-schools

« Itis also based on the Special Educational Needs and Disahility (SEND) Code of Pructice.
+ In addition, this policy is based on:
Section 175 of the Education Act 2002, which outlines a school's duty to safeguard and
promote the welfare of its pupils
* Sections 88 to 94 af the Education and Inspections Act 2006, which requires schools to
regulate pupils’ behaviowr and publish a behaviour policy and written statement of
DPE guidance explaining that maintained schools must publish their behaviour policy online

* This policy is also hased around ‘Creating o culture’ by Tom Bennett
https://www-.gov. uk/government/ publications/behaviowr-in-schools and EMR (Estahlish,
Maintain, Restore) from the EEF- https://educationendowmentfoundation.org.uk/education-
evidence/ guidance-reports/bhehaviowr
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https://www.gov.uk/government/publications/supporting-pupils-at-school-with-medical-conditions--3
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
http://www.legislation.gov.uk/ukpga/2002/32/section/175
http://www.legislation.gov.uk/ukpga/2006/40/section/88
http://www.legislation.gov.uk/ukpga/2006/40/section/88
https://www.gov.uk/guidance/what-maintained-schools-must-publish-online#behaviour-policy
https://www.gov.uk/government/publications/behaviour-in-schools
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour

Appendix A: Ready, respectful, safe- & Dajo Diamond

Make sure you have everything with, yow ready, to start: learning,

Show that you are listening, hy looking at the adult talking to yow
Push yourself to he the best you can he

qummmmmmm@mamewIEZQAg

Walk quietly around the school facing forwurds
Be mindful when playing with each other
Accept if yow have broken a school rule
Regulate your emotions

The
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Appendix B: Dgjo Diamond

Sour bekavioar, Jour chorice

Behave the right way
[he Cartion Way *
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Appendix C: EMR

eMR M ODE(

Establish - Maintain - Restore

The EMR model focuses on the children with
who it can be most difficult to connect with. These pupils
are the ones who benefit most from a
consistent, positive relationship with a trusted adult.
EMR helps adults to think about the children we work with,
and the stage of our relationship with each one.

a (2

Establis® Maintain
4 13 st Continue positive e
Bu‘\d‘“qnte'::_ion Interactions to
ani\:.ot"c\e c\hild Suls.tain (tb: Re
wi uality o e
re atiorzlslm'p over Store
time epaipr the

afeer Ationshis
intep€9at;

Examples
Finding out about a pupil's interests

Positive communication including validation
and affirmations

MAINTAINING

Examples
Check ins with the pupil

Positive phone calls home

Examples
Communicating empathy

Starting each day afresh
Problem solving with the pupil
The 3 Rs - Regulate, Relate, Reason

Appendix
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Below is a few stem questions that can be asked to- determine and achieve o restorutive

What happened?
What were you thinking at the time?

What have you thought since?

How did this make people feel? *

Who has been affected?

How have they been affected?

What should we do tor put things right?

How can we do things differently in the future?

Strutegies to de-escalate the situation

Positive phrusing e.g, :

“Stand next to- me’
«  “Put the toy on the tahle’
“Walk beside me’

Limited choice e.g:

“Put the pen on the table or in the hox’
“When we are inside, lego or drawing’
*  “Talk to me here or in the cowrtyard”

Disempowering, the behaviour e.g:

“You can listen from there’
“Come down in your own time”’

Use of a De-Escalation Script e.g:

Use the person's name —

Acknowledge their right to their feelings - “I can see something is wrong’
Tell them why youw are there — “I am here to help’

Offer help - “Talk to me and I will listen”

Offer a “get-out’ (positive phrusing) - “Come with me and.....”

Appendix E Wamning Steps and Scripts for Staff
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Step 1- Waming 1 loss of a dojor

+  We recognise that everyone might need a reminder from time to time - a positive

* A clear verbal warning will be delivered, privately (wherever possible), making the child
Step/warning 1 will be recorded onto Dojo with @ brief comment explaining the hehaviour
so that parents and SLT can see. The support of this reminder will help the child to stop at

All steps/warnings will also he recorded on CPOMS ( W1,W2,W3) by the end of each day,
which can then be monitored by SLT.

If needed, this script will be used, by all staff, for step/warning 1

Script: <Name>, I am giving yow a rule reminder. When yow (describe behaviour here) you are
af your actions is waming 1. The Carlton way is to be (repeat rule) Thank yow

* If the behaviour continues the adult may, decide to escalate to- warning 2 resulting in 5
minutes in a reflection space either within the classroom, outside the room or be sent to

Step 2 —- reflection (Wamning, 2)
If needed this script will be used, by all staff, at Step/warning, 2
Script: <Name>, I am giving yow time to reflect now. When yow (describe behaviour here) you are
not following our rule of (name rule here). You are chousing to- have reflection time and loss of
another dojo.
You know the rules of the Carlton Way, this is the behaviowr I would like to see. If you continue
this behaviour, your consequence will he loss of, break or lunchtime. Thank you.

« If the hehaviowr continues the adult may decide to escalate to step/wuamning 3 resulting in
loss of privilege~ break or lunchtime for 15 minutes.

Step 3 - Loss of privilege (private dgjo- message home- wamning 3)

If needed this script will be used, by all staff, at Step/wurning 3

Script: <Name>, you were given the opportunity to change your hehaviowr and are now chouosing
to have a loss of privilege hecause yow are not following our rule of (name rule here). Your

hehaviour, your choice, you now need to-complete your work with ......(if the waming, is given in
class) . The Carlton way, is to be (repeat rule). Thank- youw
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« If the behaviour continues the adult may, decide to escalate to- Step 4 resulting in being sent
to @ member of SLT to discuss next steps.

A private dojo message home will he made by the class teacher when a child reaches step
3. The message will inform parents of the rule or rules which have not heen followed. This
action will be recorded on CPOMS. The child will be informed of this at the end of the
session, after time has heen given to de-escalate the situation.

Script continued: <Name>, you made a poor choice that resulted, in you having to lose privileges
which has meant that a message has also been sent home. Do you rememhber when (description
of previously displayed, positive behaviowr by pupil). That is the behaviowr I would like to see.
Thank you

* A restorutive conwversation (appendix d) will be had with any child reaching Step 3. I a
reasonable amount of work has not heen completed, (if they had work to complete) it will
be sent home to finish and retwmn the next day, signed by the parent. This is to help the

Step/Waming 4 - Time out with SLT

Script continued: <Name>, you made a poor choice that resulted, in you now explaining your
actions to (SLT). Yow need to go to (names of one of SLT) now. Thank yow

* In the circumstance that the rule or rules continue to not be followed within a given lesson,
or for serious breaches of hehaviowr (see 12 challenging hehaviour), the child will be
removed to enswre that effective learning is able to continue for the rest of the class.
Depending on the circumstances, the child will be sent to one of the SLT team. The parent
will he contacted immediately and their hehaviour will be discussed, a PSP mayhe
considered if the child is regularly receiving wamings. (see 11.2 monitoring hehaviour)

Step 5- PSP- Positive support plan
These are designed for those children who struggle to regulate their behaviowr and need
more guidance on a daily basis. They also form a pictwre of behaviours over a week so that

communication hetween home and school. Where a child's hehaviowr hecomes a
concern, a Positive Support Plan commences.

Structwre of, Positive Support Plan:
The following routine will he adopted:

22 | Page



* The child, teacher and parents/carers will meet with the headteacher to discuss the

* This will be signed by the class teacher in school and then sent home at the end of each
day and signed by a parent/carer. It must be retwrned the following day.
partnership with parents and may result in a fixed term suspensiorn.

This action will be recorded on CPOMS
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Appendix F — Help Cards
Yellow S Card Step S

Adult Help Regquired,

If a child is ill, has heen sick and only one adult is in the classroom send a yellow card.

1. Send yellow safety card to nearest teacher or TA
2. Send to @ memhber af SLT
3. Send to the Headteacher

State that it is a yellow card situation and adult help is required. Also, where the member of staff
is needed.

Red Safety Card Step System,

If a child is highly escalated, not self-regulating and a risk to themselves and others, send a red
card,

1. Send a red safety card to the nearest teacher or TA to fetch SLT
2. Send to a memher af SLT
3. Send to the Headteacher
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